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4. a Involve childrenin conducting baseline or situational %%&Ev;ag &
assessments of target populations to identify
knowledge, attitudes and behaviors (this should be
broken down by gender, age and marginalized groups
with an emphasis on impacts on children).

If you involve children (age appropriate) in baseline assesments and planning it will help to ensure participation
throughout the program. This technique is valuable both in immediate response to an emergency and in preparation
for reducing the risks of potential disasters, so this could be a valuable approach to use in the situational assessments
of target population. Children should identify the information they need to gather and the questions they will
need to ask to get that information. Once this has been finalized the groups should be sent to interview
representative groups from the community to gather relevant situational information.

PROGRAM EXPERIENCE

In Pakistan Save the Children found that by engaging children in baseline data collection after the earthquake
in 2005, real and honest concerns/needs were identified and practical recommendations based on local knowledge
were made. The system they used is outlined here:

o Based on community recommendations one male and one female social animator for each target
community were identified.

o These social animators organized male, female and child community groups who, with support
of project staff, conducted assessments of damage done, essential survival inputs and most
vulnerable people. For a baseline assessment different topics would be agreed to determine
existing hazard and hazard response knowledge, behavior and capacity within the community.

o The groups were oriented in child protection concepts, trained in how to identify children’s
protection and development needs, how to work with peers and communities, how to prioritize
information received and finally how to organize themselves into a joint independent and sustainable
committee for the benefit of their community.

O

The children, who conducted the assessments, provided quick and unbiased knowledge on the situation of their
families, villages and schools. From talking with children in one village, the agency decided to establish emergency
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education facilities. In addition, assessments helped to understand their specific needs e.g. warm clothing of the
correct size, emergency schools and educational and recreational material. The family kits designed by Save the
Children significantly included children’s items like phirans (gowns) of different sizes and other warm clothes.

In India children were involved in rapid assessments during flood relief. Five children along with five adults from
the community and ACTION (local partner) staff were involved in rapid assessments of flood situations in 30
villages during floods in 2006. Children and elders from the community worked together to assess the village
level situation. This was facilitated by ACTION who trained, organized and coordinated the teams.

In Vietnam Save the Children in partnership with other INGOs produced a program toolkit on conducting
assessments with children and focusing on issues that affect them. The toolkit covers the impact on children of
disasters, the legal framework of child protection in Vietham and different approaches to how to conduct
assessments with children and the methods involved. One component of the assessment chapter includes a
question checklist organized by the Rights of the Child*'.

In Bangladesh children and young people were involved in consultation sessions to explore the different impacts
of disaster on children, especially psychosocial effects”. Facilitators used focus group discussions to learn about
the childrens’ points of view concerning disasters, what their experience of disaster response had been and what
needs had and hadn’t been met.
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4. b ldentify and develop impact indicators (with input %%f,gﬁé@*@
from children) that reflect the change to be achieved
through CLDRR program before starting.
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An impact indicator is a way to assess what has changed as a result of your intervention. Commonly people
report on activities, inputs and even outputs - all too often the impact is not explored. From the start it is
necessary to identify what changes you want to effect and your impact indicators are developed around those
changes.

Save the Children has developed a suggested framework to measure impact in CLDRR programs®and suggestions
of changes in relation to children around which you may consider developing indicators.

Ensure your indicators give specific attention to gender in each of the DRR processes, the different behaviors

and attitudes identified when responding to hazards and the changes achieved. Men and boys are dffected differently
by disasters than women and girls, therefore the distinction needs to be made between risks and risk management
by gender roles, consequently impact indicators should also be gender sensitive.

2 See Appendix 21 for the detailed list
53 See Appendix 22 for a summary of the process
See Appendix 23 for the framework



PROGRAM EXPERIENCE

In Nepal and in India a common process was developed for children identifying indicators™.

@)

I) Problem identification and prioritization - what are they and how bad are they?
2) Causes and effects analysis - what causes the problems?

3) Objective mapping - what the situation will look like in three years?

4) Activity mapping - how to get to the objective.

5) Setting up indicators - how do measure the completion of activities

6) Identification of tools to measure indicators.

4. c Establish M&E plans together with children at the
beginning of the program. Incorporate evaluation
findings into further program implementation

ume

This highlights the need to make plans from the start of the program about what you want to evaluate in terms
of progress during the program and at its end. It is important to make plans during the design of the program
to include monitoring and evaluation at regular intervals during the implementation of the program. This will
allow you to incorporate this learning into program development and ensure the maximum impact on target
groups.

The process will vary depending on location, program content, particular context and how many children and
adults are involved. Refer to both the baseline studies and the impact indicators when assessing the program. It
will be necessary to provide training for children and adults so they can conduct these tasks and during planning
allow for time and resources to prepare both adults and children. This training can follow the examples outlined
in the following sub component.

and always recheck it
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An illustration from calendar
created by children in Thailand

 See Appendix 24 for more details
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4.d Include children inimpact assessments, final A"i?%ﬁg;‘:"éxg‘
evaluations and lessons learned exercises. vy ¥

HOW CAN CHILDREN CARRY OUT IMPACT ASSESSMENTS?

Children will need to be trained in how to conduct assessments following their identification of impact indicators.
Organizational staff may be better placed to assess some areas of impact e.g. on government legislation or
curriculum development and children others. Then the two sets of information can be combined to produce a
full and broad assessment. The specifics of the impact assessment will vary based on the program, the target
population and the change expected.

PROGRAM EXPERIENCE

In Bangladesh Save the Children conducted evaluations of the Child Friendly Space Initiative based on interviews
with children and their explanation of the impact of the program and problems the children faced. The project’s
aim was to ensure the existence of child friendly spaces to be sued during flooding and with appropriately trained
youth to provide psychosocial support to children affected by the disasters. The children gave feedback on the
program including the training, facilitation, design and implementation.

In Thailand all programs were assessed using children as evaluators - following the Save the Children format
of Global Impact Monitoring (GIM). The process used follows®

An illustration from “My Little Book on
Disaster Preparedness”, Save the
Children in Philippines.

25 See Appendix 25 for more details



Save the Children invited four children from each project to participate in a training workshop for
Young Evaluators (YE). The role of the YE was to design the questions to ask their peers involved
in the project, plan their research methods, lead the data collection activities, and summarize their
findings. Ideally they would do the same for all community members.

The YE were selected from projects that work directly with children on a regular basis only, this is
because the children had developed a good understanding of the project as well as developed a
higher level of trust with staff.

The main points we wanted the YE to learn were:

o Understanding ‘impact’

o Understanding three chosen Save the Children dimensions of change
I) changes in the lives of children
2) children’s participation and active citizenship
3) change in equity and non-discrimination

o Understanding assessment of impact

o Tools to use in data collection

o How to do data analysis and report production

To explain the dimensions of change the following process was followed:

I) The YE presented their projects to everyone explaining the objectives and the role of children.

2) The YE were asked why Save the Children was supporting children’s activities (to start the
YE understanding the value of children). Some of the answers included: children will gain
knowledge and skills; children can depend on themselves; other people will accept children;
children can help the community; and children can develop to their fullest potentials.

3) The YE were asked why Save the Children worked with children rather than adults. Some of
the answers were: because children do not have the same opportunities as adults; because
children have new ideas; children learn fast; children can have equal rights; children like to try
new things; children are easier to teach than adults; children are eager to participate; and
children can take part in developing the country.

Changes in the lives of children

The first dimension of change was discussed. The definition was narrowed to the following changes:
child protection, child rights, knowledge and skills, increased self-esteem, and increased recognition
as a valued part of the community.

The YE were given cards with a statement about a change in the lives of children, and they had to
say which of the above type of change it is. The statements were things such as “Dang can go to
school”, “Dang’s mother no longer hits him when he does something wrong”, “Dang is trained about
life skills”, and “Dang and his friends present their group work in the village meeting”.

The YE were told to look within their project and ask their friends about what aspects of children’s
lives have been changed by this project.

Children’s participation and active citizenship
The distinction was made that participation meant children are actively involved in the project and
that their voices are taken into account, not just that they join in the activities.

Using the idea from Roger Hart’s Ladder of Participation®the original eight step ladder was modified
to five stairs. The five following different examples were written on different colored paper:

o Children participate as audience of a play

Children are actors in the play but someone else thinks of the script

Children give ideas about the script and also act in the play

Children participate in the planning, monitoring, evaluation of the project

Children initiate and make the important decisions in the project

© © © o

26 See Appendix 26 for explanation of Roger Hart’s Ladder of Participation
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A discussion followed about which bit of paper fits on which step.

The YE then made personal stickers and put it on the appropriate steps to reflect their own levels
of participation in the project.

The YE had to be reminded that the stairs did not represent chronological order but levels of
participation. It was also explained that the role of the YE was a high level of participation as evaluators.

The YE were told Save the Children values children’s rights to participate in every step of our project.
Save the Children believe that children should be involved in giving opinions and making decisions
about things that are about them. Their inputs can let us understand more about children’s perspectives
and priorities, which can help us improve the work that we are doing.

Change in equity and non-discrimination
The YE were asked to find out whether their project gave the opportunity to all children to participate
equally, and whether any type of children were left out, either intentionally or unintentionally.

The session follows the basic rules of the game Bingo - a game of chance in which each player has
cards with differently numbered squares, which are crossed out when the respective numbers are
drawn and announced by a caller. The first player to mark a complete row of numbers is the winner.
The YE were asked to think of different groups of children in the community e.g. urban children,
rural children, boys, girls, poor children, children with disabilities or out of school children.

The facilitator chose nine examples from the list and asks the children to write down eight of them
on their bingo grids. By leaving one space blank it makes the game more difficult to win. The facilitator
asked questions referring to particular groups of children. E.g. children cannot join in activities in
the Children’s Center because there are steps at the entrance. Who are they are why can they not
join in? The answer is children with physical mobility disabilities who could not access the center
because of the stairs. The YE would then put an X on the group of children mentioned and whoever
got three Xs in a row won.

The YE were told that although every person should enjoy the same rights and opportunities,
sometimes different groups in our community do not get treated in the same way or are excluded
from the community. YE were asked to discuss whether there were any groups of children - or even
individual children - who do not participate in their project and to think about why.

Understanding the process:

The facilitator then explained the steps that the YE would follow in the evaluation of their project.
The steps are:

I) Planning and preparing the questions

o ldentify what we want to know, what questions to ask and how to collect the information.
2) Collecting the information

o Explain to our informants what the evaluation is for, explain the activity, lead the activity
and discussions as planned in step | and write down the results.

3) Sorting the information
o Check that all of the information is correct, and divide it into three groups according to
the three dimensions of change identified.
4). Writing the report

o Write the information into three separate notebooks, according to the three dimensions
of change identified, to tell other people what the children think about this project.

The YE were told that trained adults would help them with the logistics of data collection and support
them without taking control of the process e.g. they could arrange transport to various project sites
or could make appointments with schools.



4. e Systematize and share learning with children, A%ZZQ&Eva‘“?iﬁ‘
communities, government, other agencies and within > v
your organization.

WHY IS THIS IMPORTANT?

This is often a component of programming that is overlooked or only considered as a last thought. Capturing
and sharing of learning is crucial for the sustainability of DRR programming. It also allows for concrete coordination
and collaboration - other agencies can see exactly who has done what and build upon others’ experiences,
programs successes and lessons learned. It is important to factor in time and resources to proactively ensure
this learning and sharing.

PROGRAM EXPERIENCE

In Bangladesh Save the Children and UNICEF conducted child focused research about the impact of specific
disasters on children, risks and mitigation. These included research about the impact of floods - through interviewing
1,000 people about the dangers children face during floods. The majority of those interviewed were children
however parents, caregivers, community leaders and civil society members were also consulted. The publication
is available on the Save the Children website.

Partner staff attended
training in the process of
CLDRR in Thailand.
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